ABSTRACT
Reflective practice among health professionals involves considering and questioning clinical experiences. The process of learning through work involves "reflection-in-action" (the skills of self-awareness, critical analysis, synthesis, and evaluation while executing clinical activities), and "reflection-on-action" which involves retrospective reviews of the clinical scenarios experienced by health professionals (Clouder, 2000; Duffy, 2009) . Johns (1995) suggests that reflective practice is the professional's ability to understand and learn from work experiences to achieve more effective and satisfying followup work experiences.
Nursing instructors play a crucial role in helping nursing students consolidate taught theories and practice through guided and regular reflection on professional experiences (Duffy, 2009) . To be effective guides, nursing instructors require the knowledge and skills necessary to implement reflective practice techniques into their teaching. This workshop actively engages participants in examining reflective practice by building on Gibbs' (1998) six-step reflective cycle (i.e., description, feelings/thoughts, evaluation, analysis, conclusion, and action plan). The goal is to help instructors develop the necessary abilities to guide reflective practice among their students. KEYWORDS reflective practice; nursing instructors; professional development LEARNING OUTCOMES By the end of this workshop, participants will be able to:
 Explain the core concepts and process of reflective practice.  Discuss the benefits of reflective practice for professional development in nursing.  Design case studies that could be used to enhance understanding of reflective practice among nursing students. Gibbs' book presents a six-step reflective learning cycle intended for use in education. The framework demonstrates how students can make connections between theory and practice by engaging in a cyclical sequence of activities that includes describing, feeling, evaluating, analyzing, concluding, and action planning. This workshop uses Gibbs' cycle to describe the theoretical framework behind the reflective cycle model. The workshop will capitalize on these foundations to explain key steps of the reflective practice process. Participants will rely on the model as they design case studies to be used during the training of nursing students. Evidence suggests that groups dynamics are positively influenced when groups are small (Schulz, Israel, & Lantz, 2003) . Therefore, this workshop is intended for a maximum group size of 16 participants. Small group activities may include 3-4 members per group. While groups are collaborating, walk around the room and be readily available to engage participants in discussion (Schulz, Israel, & Lantz, 2003) .
Johns, C. (1995
Consider using a pre-prepared PowerPoint presentation that covers relevant definitions, concepts, and benefits relating to reflective practice, and make the slides available to participants following the workshop. Include questions that will grab the attention of participants when designing the presentation (e.g., What is reflective practice? What are the types of reflective practice? What are the benefits of the use of reflective practice?)
The slide presentation content could be broken down as follows: o Workshop learning outcomes and workshop agenda o Introduction and definition of reflective practice o Description of the core components of reflective practice o Introduction to Gibbs (1998) reflective learning cycle, and a practical example that illustrates the steps of the cycle; consider creating a visual diagram that illustrates the steps of the cycle o Instructions for the "Practicing the Reflective Cycle" and "Teaching Students
Reflective Practice" group activities o Strategies for how reflective practice could be used in the ongoing professional development of nursing students
